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About the Youth Endowment Fund

The Youth Endowment Fund (YEF) is a charity with a mission that matters. We exist to prevent children and
young people becoming involved in violence. We do this by finding out what works and building a

movement to put this knowledge into practice.

Children and young people at risk of becoming involved in violence deserve services that give them the

best chance of a positv. .=, ., . % RN < B
the very best evaluation to find out what works. Just as we benefit from robust trials in medicine, young
people deserve support grounded in the , "' . " _* 7 _ 4. . lédgethrough our varjous grant ,

B

rounds and funding  activit y.

: . . N : . o " .work_and we Un derstahd |
and are addressing their needs. But none of this will make a difference if all we do is produce reports that
stay on a shelf.

Together , we need to look at the evidence , agree what works, and then build a movement to make sure
thatyoung peopleget . . . . .. . ... .., .,._.. . Lo-.. .. ths. Atitsheart , .
it says that we will fund good work, find what works , and work for change. You can read it here .

For more information about the YEF or this report , please contact:

Youth Endowment Fund
C/O Impetus

10 Queen Street Place
London

EC4R 1AG

www.youthendowmentfund.org.uk

hello@youthendowmentfund.org.uk

Registered Charity Number: 1185413


http://www.youthendowmentfund.org.uk/
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This evaluation was conducted by researchers from the Dartington Service Design Lab (Dartington), the

University of Plymouth (Plymouth) , and the University of Exeter , with support from Black Thrive.

Dartington is an independent research and design charity that is committed to improving outcomes for
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sciences stems from a 60 -year history of leading evaluations of varying design and complexity from

formative to experimental.

The Community and Primary Care Research Group at the University of Plymouth has a strong track record
of health and social care research, including prevention and early intervention to improve child and youth

psychosocial outcomes.

The Childrenand YoungPeo , ., . A _ . . " . "~ T ooy
researches the mental health and well - being of children and young people with the aim of developing
evidence - based policy and practice to improve the lives of children/young peo ple and the communities

around them.

Black Thrive Global evolved from the work of the Black Thrive Lambeth partnership, which was established

in 2016 to address the inequalities that negatively impact the mental health and well - being of Black

people in Lambeth.  The Black Thrive Partnership br ings together individuals, local communities, statutory
agencies, and voluntary organisations to address the structural barriers that prevent Black people from
thriving.

The time of Kate Allen, Nick Axford, Vashti Berry, and Lynne Callaghan is supported by the National Institute
for Health and Care Research Applied Research Collaboration South West Peninsula. The views expressed
in this publication are those of the authors and not necessarily those of the National Institute for Health

and Care Research ort he Department of Health and Social Care.

Evaluation team email: info@dartington.org.uk
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The project

Becoming a Man (BAM) aims to support 12 to 16-year - old boys to improve their social and emotional skills,
self- awareness , relationships with peers and adults and engagement in school and reduce their likelihood of
offending. BAM was developed by Youth Gui dance (YG), a Chicago -based non - profit , and has demonstrated
positive impacts on reducing arrests in robust, US - based evaluations. It is currently being delivered in the UK by

the Mental Health Foundation (MHF). The central component of BAM is the BAM Circ le, a weekly group session
delivered in school to 8 b12 young people. Fifty of these sessions are delivered over two years of BAM, and they
are led by a BAM counsellor (who is recruited from the communities where the young people live). BAM Circles

include arange of activities featured in the BAM Manual, including check -ins, role plays, group missions, videos,
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Positive Anger Expression. Alongside BAM Circles, the intervention also provides special activities (group
activities outside of school property and time), brief encounters (quick informal check - ins between the BAM
counsellor and young person), and one -to-one support (individualised support f or those with greater levels of
need). In this project, BAM was targeted at 12 bl14 year - olds (who bec ame BAM scholars) in two South London
secondary schools and one Pupil Referral Unit (PRU). The boys targeted were all facing at least one of three
challenges relating to their social and emotional development, including resiliencies, relationships ,and school
engagement. Ninety - five young people were recruited to become BAM scholars in this study.

YEF funded a feasibility study of BAM, the first eval uation of the programme in a UK context. The evaluation
aimed to ascertain whether BAM was successfully implemented ; whether successful implementation may have

led to improved social and emotional, behavioural, and academic outcomes ; and whether there were any
unintended consequences. To explore these questions, the evaluation analysed routinely collected programme

delivery data alongside conducting interviews and focus groups. Fifty - two interviews were carried out by the
evaluation team, including 13 schol ar interviews, 15 with parents/carers, four with school staff, 16 with BAM
counsellors, and four with YG and MHF professionals. The feasibility study ran from March 2020 to November

2022. The study took place during the coronavirus pandemic, requiring both the delivery and evaluation teams

to adapt to challenging circumstances.

. Integrity,, Accountability ,and_$A_

The evaluator judged the quality of delivery to be generally successful. BAM counsellors were perceived to be
proficient and skilled in several areas of delivery, and counsellors praised the implementation support received
from MHF and YG. Several adaptations were made to the programme to improve programme implementation,
including changes to how the programme was presented to schools and how the curriculu m was delivered.

School context and COVID - 19 posed scholar recruitment challenges, meaning that there was a higher level of need
amongst BAM scholars than originally intended. Ninety - five scholars were enrolled at the start of the programme;
62 (65%) rema ined enrolled after two years. Scholars that remained enrolled were all from the two secondary
schools. All PRU children were withdrawn at the end of year one due to a lack of support from PRU staff, the severity

' .. . a . . attenddnce. | ' B '

Ninety - eight percent of scholars attended at least one session. These scholars attended an average of 15 sessions
inyear one and 14 inyear two (compared to a target of c.21 annually). Counsellors faced challenges in progressing
through the ¢ urriculum, including schools cancelling sessions to focus on GCSEs and maintaining the group

conditions required to complete sessions.
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Ce e . . . . Integrity,,
Accounta bility ,and Positive Anger Expression. While they suggested that other influences (such as family, friends,

faith, or football) had contributed to their development, BAM scholars did reflect that BAM made an important

contribution to the development of the ir values.
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Young people perceived that following BAM, they were applying themselves more at school and making more pro -
social choices in risky situations. The greater presence in some BAM groups of children with serious behavioural

concerns may have ledt o a minority of scholars perceiving BAM as an intervention for those with high levels of

need rather than something to be celebrated.




Interpretation

The evaluator judged the quality of delivery to be generally successful. BAM counsellors were perceived to be
proficient in several elements of practice, including clinical listening, modelling, group work, and youth
engagement. The small number of parents  , carers , and scholars interviewed perceived BAM practitioners to be
empathetic, kind, and wise, while the lived experience they shared made them more relatable.

BAM counsellors praised the support provided by MHF and YG, which one counsellor termed Hackb _

The provision of training, coaching, peer supervision , and project management support was appreciated by
counsellors. Several adaptations were made to the programme to improve programme implementation. This

included changes to how the program me was presented to schools with a more collaborative, accessible
language being adopted to convince schools to sign up (given that BAM does not have the same profile in

England as it does in the US). Adaptations were also made to the curriculum. A diverse group of experts
(comprising professionals from YG, MHF, Black Thrive, and BAM counsellors) made both surface and deep
changes to the programme , amending several aspects including cultural references, language changes,

timing , and session structure.

The context of schools and the impact of COVID -19 posed scholar recruitment challenges. BAM aims to
construct balanced groups where 15% of children are thriving (exhibiting primarily strengths and few
challenges), 70% have a balance of strengths and challe nges, and 15% are approaching (or are in) crisis. The

two schools had already identified potential scholars before the recruitment process began, and their selected

children had slightly greater needs than MHF intended. MHF refrained from pushing back in o rder to retain a
positive relationship with schools (especially in the context of the highly pressurised COVID -19 school
restrictions). The PRU used an alternative recruitment process, selecting scholars with the highest level of need.

Ninety - five scholars were enrolled at the start of the programme; 62 (65%) remained enrolled after two years.
Scholars that remained enrolled were all from the two secondary schools. All PRU children were withdrawn at
the end of year one due to a lack of support from PRU staf f (who often prioritised other activities over BAM
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e e e e e e . A . . counsellor to, progress through™ ,
the curriculum), and mixed attendance (largely due to the transient nature of the student pop ulation, internal
exclusions ,* . ' _ ., . ., 7" _ . " _ ., .. Nipety-eightpercent , of the scholefs (allbut = orie)
recruited to BAM attended at least one BAM Circle. Every scholar that attended at least one session in years one

and two atte nded an average of 15 sessions in year one and 14 in year two . The delivery team had hoped that
children would attend on average c.21 sessions annually. Counsellors did face challenges in progressing

through the full curriculum and were unable to deliver the full programme. Two core programme val ues
(Respect for Womanhood and  Visionary Goal Setting) were not delivered. Lesson progression was limited by
scheduling challenges (where schools cancelled sessions to focus on GCSEs), scholar absence, and challenges

in establishing and maintaining the group conditions required to complete sessions.
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Accountability , and Positive Anger Expression. Wh ile they suggested that other influences (such as family,
friends, faith, or football) had contributed to their development, BAM scholars did reflect that BAM made an

important contribution to the development of their values.

Young people also perceived that, following BAM, they were applying themselves more at school and making
more pro - social choices in risky situations. The greater presence in some BAM groups of children with serious
behavioural concerns may have led to a minority of scholars perceiving BAM as an intervention for those with
high levels of need rather than something to be celebrated. This was exacerbated by negative expectations
scholars were already contending with, including racist stereotypes and school reputations.

To build on the findings of this feasibility study, YEF funded a pilot study. The pilot study aims to establish whether
BAM has promise and to test aspects of evaluation design to inform a next - stage evaluation.



Background

Reducinghe number of youngoeopleinvolved inviolence and offending continues to be a public health
priority in the UK (GOV.UK., 201B)arecentUK surveyl9% of young peoplesported committing an act
of violence in the last 12 month¥ EF, 2022Involvement in iolence isassociated witlan increased risk of
poorer life outcomes, includingroblems related to botimentalhealth (Miliauskaset al., 202) and physical
health (Wrightet al.,2017).

The availablecademiditerature identifiesa range ofiskfactorsthat may ke associated wittviolence and
offendingamong young peopleincluding thoseat the level of the young persone.g. seHesteem, poor
seltregulation socialcognitive deficity the family (e.g. poor parental attachmenthe peer group (e.g.
relationships with peers engaged in asticial behaviour); the community (e.diving in socially
disadvantaged neighbourhoodslisengagement fronschoo); and society €.9. belonging to a racially
minoritised ethnic groupjEIF and Cordis Bright, 2Q1ammy, 2017).

Recent reviews highlight a range of interventions that have been shown to help address these risk factol
andreduce offending behaviodr Y2y 3 @2 dzy3 LIS2LX S O6hQ/ 2yy2NJ | yR 2
Becoming A Man (BAM) is one suatervention.

BAM is a selective, schaoased, sociaémotional learning intervention fot 2-to-16-yearold boys'. It has

Level 4 evidenceating in the Early Intervention Foundation Guidebook, meaning that it has evidence of a
longterm positive impact on child outcomes through multiple rigorous evaluatiohwo randomised
controlled trials(RCTshave shown positive impacts dhe number of arress (for violent/all crime) and
school performance for students with a mean age of 15 years living in racially segregated and deprive
communities in Chicago (Heller et al., 2013, 2017).

Evidencef the effectiveness of BAM comes exclusively from the USthasiis the first time the programme

has been delivered in the UK. Several other schéamiily and communitybased interventiongoncerned

with preventing or addressing poor youth psychosocial outcomes (including crime and violence) ant
originating inthe UShave struggled to replicate positive effeetben trialledin Europe (Baldus et a2016;
Fonagy et a)2018; Humayun et gl2017; Segrott et al., 2022; Skarstrand et2013; Sundell et al., 2008).
There are numerous theories for why this ocguncluding the possibilities that (i) incoming interventions
inadequately fit the local service systems and culture, and (ii) adaptations to the intervention for the
purposes of ensuring a better fit remove or dilute active ingredients and therebfyrthki theory of change
(Burkhart et al.2019).

Therefore, it is necessary {0 gather evidenc®n whether, how, for whomand under what conditions
BAM can feasily be implemented in the UKand (ii) advance our collective understanding of how BAM

In this project, BAM was implemented with youpgople inYears8to 11 (ages 1216 years).
2 hitps://quidebook.eif.org.uk/programme/becoming-man

3 Feasibility criteria are discussed in depth on page 14.
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works, for whom and under what conditions, to establish whether and how BAM can be adapted for
delivery in the UK.

Intervention
Introduction

BAM aims to support socteimotional learning and posite youth development to improve targeted

LJdzLIA £ 4 Q aOK22f Sy3aF3aSYSyd FyR LINBGSyld 2N NBRdzOS
comprisesof four key activitiesBAM Circles, special activities (group activities outside of school
property/time), brief encounters (informal cheeks)y, andone-to-one support. Practitionersg known as

BAM counsellorg deliver the intervention in schools with groups&if12 participants called BAM
scholarspver two school years.

BAM was developed andssipported by Youth Guidance (YG), a4poofit organisation based in Chicago,
US. The programme is being delivered in the UK by the Mental Health Foundation (MHF), alasetbn
charity working in the UK to promote good mental health for all.

Target group

BAM primarilysupportsadolescent boys living in areathigh needvho are experiencing challenges with
their socialemotional development. In this evaluatiosgholarsaged 1214 yearsare eligible if they
identify as being on the journey teecoming mernn one of three secondary schoolstire South London
borough ofLambeth and experiencing challenges in at leastafrteree areas of their socialemotional
development resiliencies (internal and externatelationshipsand learning and $wol engagement

Children were recruited to the intervention by each of the three secondary schools involved in the project.
Counsellors worked with senior leadership, heads of ya@a the pastoral team to identifgcholarsabout
whom they have concernmggarding their sociaémotional developmer#t Counsellors also supported

school staff to recruii range okcholarswith different types and levels of need to prevent negative

labelling of the intervention as a programme for betddentsand to try to create a mix of young people

who would work togethersuch that the group dynamic modelled a range of behaviour andinee
Specifically, all groups and school cohorts aimed for approximately a 15%/70%/15% split across three
respective tierof need, whichwasthen assessed via the HolistitudentAssessmenfHSApt the end of

the recruitment period in early 2021

9 Tier 1: Students who are thriving and who exhibit primarily strengths and few challenges
1 Tier 2:Students who have a balanced combination of strengths and challenges

9 Tier 3: Students who are approachicigsis or are in crisis

4 Brief encounters are any dubc, indivdualised engagements between young people and counsellors that involve more than a
simple greeting but last less than 15 minutes. They usually (but not always) occur in a communal space within the delasol, suc
the playground or thehallway in betweenlasses

5 Counsellors explain that this could be owing to issues sudslkasf exclusion, history of exclusion, poor educational
attainment, and mental health issues.



Young people were ineligibfer BAMif they were chronically absent or if they were a risk to themselves
or others in a group settinggome schools also imposed their own eligibility rules. For exammpéeschool
only permitted students to take part in one additional support programmehich meant prospective
scholars hado choose between BAM and alternative offeféie needs of ineligible young people
continued to be supported by each school independently of BAM.

Activities
BAM s made up of four activities:
1 The BAM Circle (group sessions delivered in a school settingigithto 12 scholar$
1 Special activities (group activities outside of school property or school time)
1 Brief encounters (quick, informal cheis inpublic school spaces like the hallway or playground)
1 Oneto-onesupport (individualised support for those with greater levels of need)

BAMdrcles constitute the central element and are delivered over two year®(ehour sessions in

total, around25 peryear). They are delivered by a prosocial male counsellor with63&Fel

qualifications. Counsellors are required to haegperience working with young people in a therapeutic or
mentoring capacityTo ensurehey are relatable, counsellors are recedtfrom the communities in which
scholardive andshare some of their lived experiences. Sessions occur during school hours, substituting fo
a lesson. Activities BAM Circles are delivered in line with al88son curriculum called the BAMual. One
leson takes ongo-three sessions to completaith each lessomoveringa range of activities, including
checkins and checlouts to open and close sessions, role plays, group missions, video education, lectures
stories,and homework.

The first twoto-three months of BAM represent an orientation period, during which membership of and
attendance at groups itexible. Young peoplare invited to takepart based on the selection process
outlined above Someattend andcontinue to do so beyond orientation. Some attend and decide it is not
for them. Others do not accept the invitation at all. The callwss repond to this fluctuationn
collaboration with schools by inviting others to filcanciesvho also meet the selection criteria amcho
enable the balance in groups to be maintained.

This gives young people the chance to s&AMreally is for them, which supports engagement and gives
the counsellors and schools time to adjust group membership depending on who commits and who leave:
The @al is toarrive in montlsthree or fourwith a group ofeightto ten highly engaged scholars who want

to be there who have each demonstrated that support would be helpful in at least one area of their
socialemotional developmentandwho represent a range of levels and types of need

6 Qualifications and Credit Frameworkattps://www.accreditedqualifications.org.uk/qualificatiorsnd-credit-framework
gcf.html


https://www.accreditedqualifications.org.uk/qualifications-and-credit-framework-qcf.html
https://www.accreditedqualifications.org.uk/qualifications-and-credit-framework-qcf.html

Training and support

Counsellors receive 300 hours of programme trainifigey are recruited, trainedoachedand supervised
by the MHF alongside M@ support their development across a series of core competencies (see Appendix
1).

Communitypartnersin Lambethinclude Black Thrive, a partnershipBéick communities and service
providers forBlack weltbeing®, and Colourful Minds, a partnership of South London and Maudsley (SLAM)
employed psychiatrists and psychologists

Theory of change

Adetailed version of the theory of change, developed and adapted in collaboration with the MHF and YG
during the feasibility phase of this evaluation, can be found in Appeéhdixcan be summarised as
follows:

1 Inthelong term BAM aims to helgcholarsengage in responsible decisiomaking, including
improved educational attainment and the avoidance of/reduced involvement in youth violence.

f Intheshort term, it does this by helpingcholarsi 2 Ay G SNy | f A & Ss(ntegatdd & A E
Self-Determination, Positive Anger Expression Accountability, Respect folWomanhood and
VisionaryGoal Setting). These act as positive assetdich help to buffeischolardrom risks while
empowering them to take advantage of opportuniti@sd resources in their environment.

Whether they do so depends on wider influencesdéholar® f A @S & theséinfluedic& i K S N.
reinforce or limita O K 2 dffortsl# &pply the core values.

1 BAM helpsscholargo internalise the core values through successful implementation (i.e. BAM is
delivered with quality and fidelity to the intended target population who attend activities
regularly). This is because of ttéferent ways in whichscholarsactively experiene each value
before collectively reflecting on these experiences. Whether they engage in action and reflection
depends on whethescholarsare sufficientlyready and abléo establish and maintain healthy
groupsc those that are fun, safe spaces in whatholarschallenge themselves and each other to
be open,honest,and vulnerable.

Further information on the theory of change is provided in the Methods section.

" Counsellors are trained armbached by the replication specialist. Training refers to the support counsellors receive as a group
to understand and implement the curriculum as intended and to a high standard. Coaching concerns the individual support
provided by the replication specisi to help counsellors develop their competencies.

8 www.blackthrive.org

9 www.colourfukminds.org.uk
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Research questions
This feasibility study has three aims.

1. To establish whether BAM can hmplementedsuccessfullyThis means providing insight on not just
whether BAM can be delivered baisofor whom, under what circumstanceand why, to help us
develop our understanding of the contextual conditions and wider support necessary for
implementation succes86nellet al, 2016; Moore et al.2015).

2.¢2 RS@St 2L . ! aQa. ThiNdeandJexyplotify afdkr&igidgBlanations about for
whom BAM is expected to work, under what circumstaneesl why. This will enable the study to guide
improvements to the design of BAM by offering insight into what programme resources should do to
facilitate the desired changes in the wsgholarghink and feel. This includes offering guidance on which
elements can be adapted to support an optimal interventamtext fit, and which should remain intact

G2 SyadaNB . ! aQa dzy RS b&contingiato Mntiorkas jhteriled ADe\eIdpingtkel Y
programme theory will also help to advance our understanding of the optimal conditions foy\BiAivh

will supportongoing plans to scale the programme in the UK and beyond.

3. To inform thefocus anddedgn of future evaluations Developing the programme theory and the
methods and measureased fortesting it will support future evaluators to decide what to gather
evidence on and how.

BAMA theory of change is made up of four diieories: implementationintermediate outcomes, ultimate
outcomesand unintended consequencesach suliheory i captured irmhypothesis statement as follows:

Implementation: If counsellors receive highuality support from the backbone tedf) then this will

help them toimplement BAM successfully. This is because counsellors will feel their development is
being nurtured in a positive learning environment. This will be influenced by how enabling the schoo
context is and how engaged young people are in action and reffectio

Intermediate outcomes If counsellors implement BAM successfully, then this will help young people to
internalise the core values. This is because of the way in which young people will actively experienc
each value before reflecting on their experiesc&his will be influenced by how ready and motivated
young people are to adhere to the group conditions.

Ultimate outcomes If young people internalise the core values, then this will help them to engage in
responsible decisiomaking, including improvedducational attainment and reduced involvement in

youth violence. This is because the core values will help to protect and empower them. This will be
AYyFtdzSYOSR o6& (KS 6ARSNI a20Alf RSUOUSN¥YAYlLyYyGa 2

Unintended consguences If BAM experiences challenges with recruitment, then this will motivate
young people to engage in irresponsible decisiagking. This is because negative labelling and fractious
BAM groups will motivate young people to engage in-antiial behawur. This will be influenced by

GKSGKSNI 6ARSNI AYyTFtdzSyOSa Ay e2dzy3 LIS2LX SQa f A
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support activities provided by MHF and YG.



These suliheories give rise to the research questions that have guided the feasibility study.

1. To what extent is BAM beirgyiccessfully implemented, with whom, under what circumstanaed
why?

2a. How has implementation contributed to any reported changesii® K 2 $otiaddein@ional and
identity development, for whom, under what circumstancasd why?

2b. How has sociatmotional development contributed to any reported changesii® K 2 dchddidicQ
performance and behaviour and the avoidance of reduced involvement in crime/ansocial
behaviour, for whom, under what circumstancasd why?

2c. How hasmplementation contributed to any reported unintended consequences, for whom, under
what circumstancesand why?

Answering research question 1 will help us to meet aifestablishing whether BAM can be successfully
implemented).

Answering research questisrac2c will help us meetim 2(developing the programme theoryfror this
reason,2a to 2care framed differentlyfrom 1. Rather than being focused t¢ime extentto which these sub
theories are realised across the cohort, they are more concerned with fwmiderstanding the causal
processes underlyingny changes reportedFocusing on the formevould be premature given these sub
theories and the latter stages of the theory of change more generally are untested in this context and
therefore, warrant futher attention before BAM is evaluated against thiseory. Doing savould risk BAM
being heldaccountable to an imperfect model that does not fully or accurately reflect the way it works
Instead, research questions &xc are focused on exploring anefining explanations about for whom BAM

is expected to work, under what circumstancasd whyc in other words, thecentralfocus of aim 2.

It should be acknowledged that the evidenegarding research questions @x islargelydrawn from a
relativelysmallsample of qualitative interviews and focus groyfsther detailon which is provided in the
data collection section below]he findings regarding these questions should be understood in this context.

Gathering evidence on all research questionsWwi K St LJ dza G2 YSSG GKS &aiddzRi
and design of future evaluations).

Targets

All targets for the feasibility study concern research question 1 only (To what extent is BAM being
successfully implemented, with whom, under wltatumstancesand why?)Research questionsd22care
Y2NBE O2YyOSNYSR 6AGK | ROFYOAYy3 2dzNJ dzy RSNB UG YRA Y-
the degree to which certain thresholds are met.



Tablel: Implementationtargets

1. Recruitment a. Each counsellor is deliveribgo groups of 12 scholarsoy 1
January2021.

b. All scholarswvho take part in BAM are experiencing challenges
at least one area of their sociamotional development according
the HAS Allenet al., 2017)

c. All three tiers of need are represented in each group and in e
school according tthe HSA witha split ofroughly15%)/70%/15%
for tiers 1, 2 and 3, respectively

2. Exposure a. Scholarsaattend 13 BAMdrcle sessions on average every schoc
year.

b. Counsellors deliver 45 BAGIrcle sessions over both years with
each group

c.80% ofscholargeceive a brief encountgsee page Bonce a
month during term time

3. Fidelity a. Counsellors deliver all lessons from thel88son BAMVanual
(one-to-three sessions per lesson) with each of their groups

Target 1a concerns the degree to which BAddches sufficienscholarsearly enough to give them the best
chance of benefiting from BAM. While counsellors usually aim to deliver at least five groups, YG and Mt
decided to stagger their caseload in the first year to give counsellors enough time and space to learn ar
grow atan appropriate pace.

Thefirst two months of BAMare characterised as orientation. During this perisgholarsmay join at any
point as awareness of BAM grows in the school setiblarsvolunteer to take part (or teachers put them
forward). At the same mne, thosescholars whdeelthat BAM is not for them may leave. What is important
is that by the time the group closes (which happens at the end of the calendarnry&ae first yearg in our
case, the end of December 2020), each group has the appreprianber ofscholard8¢12).

¢FNAHSGa mo | yR mOonidwosk @ithNding peloesha will benéfit fiogh their services
(i.e.those with sociakmotional needs)whileensuingthat the spread of need is varied to prevent negative
labelling in groups and in schools.

Targets 2gthe target for the number of sessions attended on averag®) 2b(the target for the number
of sessions delivere@dre informed by the two RCTis the US During the first RCIRCT 1)BAM was only
delivered for one yearut in the second RQRCT 2phe full two-year programme was delivere@uring

RCT2, scholarswere offered 45 sessions in totakhich has informed target 2@ arget2a wasbased on



attendance data from RCT 1 and RCT 2. This is captured inZ] aldleeh outlinesRCT 1 and RCT 2 (with
attendance for yearsneandtwo of RCT both combined andlescribed separate)y

1 Ever attended:The proportion ofscholarsandomised to the intervention arrwho participated in
at least one session of BAM

1 Total sessions attendedihe mean number of sessioatended by all those in the intervention arm
(i.e.those considered as part titention To Treat (ITT) analysis

1 Totd sessions | ever attendedThemean attendance for akkcholarswho participated in at least
one BAMdrcle session

The relatively low meanfor W¢ 2 ( | £ & S & awerd glud totheliolv SakeRBrax€) which stemmed
from the process of randomisatioq something that will have tde factored in if a decision is made to
escalate the programme tan efficacy studyn the UK Therefore, a decision was made with YG and MHF
O2y aA RSN BSSH aR@y/Bl p ®abviat anlappBpriktS beszhnilkhirteensessions
were selected asan appropriate target for attendance, d48.47 wagshe lowest figure in a single year in
either RCT(both of which identified positive impacs on primary outcomgsamong all those who
participated in BAMHeller et al., 2013, 2017)

Table 2: Sessions attended by BAM scholars who participated in the two

Ever attended 0.49 0.51 0.31 0.52

Total sessions
attended 6.64 8.61 6.71 15.32

Total sessions |
ever attended 13.47  16.79 21.07 29.08

Targets 2dthe target for participation in brief encountérand 3a(the target for fidelity)areG g 2 2 F
standard targetghat form part of their own internal monitoring and evaluation processes.

These hresholds were treated as targetather than success criteriduring this study While someare
informed by thetwo USRCTs and represent appropriate standards#aiM in Lambethe(g 2a), those set

by YG to encourage learning and improvement are more stretching (e gc8ansellors rarely surpass
lesson 20 in the YSTherefore whether BAM met these targets was considered alongside other sources of
evidenceto reach a conclusionrowhether BAM was successfully implemented, with whom, under what
circumstancesand why.

Ethical review

The Warren House Group Ethics Committee approved the ethics submission for the feasibility phase of tt
evaluation (Ref: 19/2A.301, dated 17 Decemb&020).



Consent fromscholarsand their parents/carers
Routinely collected data

At the point of entry to the interventionBAM counsellorsoughtwritten and informed consent from
scholarsand their parents/carers (Appendic8saand4) for MHF to share the following with the evaluation
team: (i) data collected by the school on academic attainmatténdance and grades; and (ii) programme
data collected routinely by counsellors. Parentsérarwere notified why thiswas (to help with learning
more about how BAM works in the UK and how programmes like BAM s$&plar$ and that
parent€O | NJBexiEisSion for sharing thiwould be sought separately. Subsequently, for all consenting
parents/arers, the evaluation teamprovidedan information sheet with additional information about the
evaluation, together with an opput consent form (Appendi®%). Parents/carers whalid not wish for
routinely collected data on their children to be shared wvttile evaluation teanwereinvited to let the MHF
know. Correspondenogas senfrom the MHF via ematib parents/carers for whom there are email contact
details

Primary data collection

Informed consentwas also sought prior to primary data collectiomterviews were conducted via
telephone adigital platform (Zoom or Microsoft Teamsy in person depending on whatas possible given
COVIBEL9 restrictions and whatvas convenient for the participantPotential participantsvere provided
with either hard or digital (emailed) copies of the information sheets and consent fagwsell as invitation
sheets forscholarg Appendix6), and couldeither provide written consent (if consemtastaken in person)
or audiorecorded consen(if consentwas taken via telephone, Microsoft Teajm Zoom[which was
recorded by the researcher on the consent f¢ymCompensation was offered in the form of shopping
vouchers to all qualitative data collection participants.

Contact with parents/carerwas made via phone or email. Contact wisicholarswas made through the
BAM counsellor or other MHF staff or parents/carers. No arrangem&atse made with a young person
directly by the evaluation team for data collection. In the case of collecting fitata scholars the
information sheet and consent form described abowvere used, meaning that dateouldonly be collected
from a young person if the young person and their parent/carer coreskrih the case of collecting data
from parents/carers, the parent/caravasasked to provide consent for the evaluation team to interview
them. Audioerecorded consentvasstored separatelyrom the data.

CounsellorsMHF and Y@rogramme staff andschool staff

These participantsvere approached via emailr telephone at the relevant point to ask if they would be
interested in taking part in a serstructuredinterview orfocus group. Writteror audiorecorded informed
consentwasprovided by all paicipants using the informed consent form (Appendideand 8'Y). Audio
recorded consentvascollected separatelfrom the interviewor focus group.

11 For interviews withstaff from MHF, YG, and schools was possible to anonymés findings shared with the YEF, wider
stakeholders, the general publigoung people, and their families. Howeverpasdifficult to guaranteeanonymty for findings
shared with the project team responsible for implementation (the counsellors and ottegramme staff from MHF and YG).



Data protection
Legal basis

The legal basis to collecthare and processlata for this project wa Wegitimate Intere@The legitimate
interests identified were the broader societal benefits of thél dzR & Q tarougBad@adzriciagiour collective
understanding owhether, how, for whomand under what conditions BAM may be fedsibo deliver in
Lambeth.A Legitimate Interests Balancing Tegas carried out that confirmed thaprogramme data
routinely collected by MHF on theackgroundand participation oscholarsn BAM wasecessary for the
evaluation to fulfil its aims.

Secial category datavere processed iraccordance wittGeneral Data Protection Regulati@@DPRArticle

9(2)(j) (for research and statistical purposes which may be in the public interest) and in accordance with U
law, and in particularthe Data Protectin Act 2018 Schedule 1, Part 1, paragraph 4(a), Researchhetc
processing is necessary for research purposes, is carried out in accordance with UK GDPR Artariel 89(1)
IS in the public interest.

Data processing roles

Routinely collected programme thawere shared by MHF witremoved for anonymitypn the basis of a
data-sharingagreement in which both parties were data controllef$is programme dataas well as
primary qualitative data collected bfremoved for anonymity) were then shared by(removed for
anonymity)with (removed for anonymitypn the basis of two separate data sharing agreements, in which
(removed for anonymityjvas adata controller and (removed for anonymitya data processor.Coaching
data collected by YG on counsellors was shared (rétimoved for anonymitydn the basis of data sharing
agreement in which all parties were data controllers.

Anonymity

For scholarsand their parens/carers, no real namether identifiers or distinguishing features of
participantshave been or will besedin any reports presentationsor papers.

Confidentiality

No names or personal identifievgere attached tothe evaluationdata. All routinely collected data that the
MHF shard with the evaluation teanwere pseudonymised before Was sent.

Transfer of data

All data were transferred from MHF and YG to the evaluation team via a secure platfisticrosoft
OneDrivé.

This is due to the likelihood of deductive disclosure. Two separate information sheets and consent forms (Appendices 7 and
were drafted for wider stakeholders, with the latter making this issue clear for the intervietwagsom this would apply.
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Thisfeasibilitystudyrepresents the first part of a staggered, typhase evaluatiorit was agreed that should
BAM show strong feasibility with the first cohort by the end of the first year of delivery (July 2021), the
evaluation of the second cohort (September 2Qdaily 2023) would advance to a pilot outcomes evaluation.
As outlined in the interim report of the feasibility stu@ppendix9), this criterion was meftThis report is

the final report for the feasibility stug covering the entirewo-yearLISNA 2 R 2F RSt A OGS NE

in the UK(September 202€QJuly 202).

Participant selectio

There are broadly four sets phrticipants in theevaluation young people taking part in BAM (scholars);
parents of thoge young people; BAM counsellors delivering BAM; and other stakeholders (from MHF, YC
and schools).

Allyoung peoplegarticipding in the intervention were eligible to participate in the evaluatiéi.the point
of entry to BAM, alscholarsprovided active, informed conseffor the sharing of routine programme data
and data on academic attainmengttendance and grades. All parents and carers providatbrmed
consent

Two rounds oprimaryqualitative data collection wereonducted one in MarclgJuly2021 and the other in
MaycJune 2022 with the former providing a preliminary assessment of feasibility asdaping
improvementsto the theory of change and data collectiorote in advance of the latteOnlyscholarsand
parents or carers from the two mainstream schools were invited to participate due to problems accessing
both stakeholder groups at the PROur sampling approach involved two steghsring both roundsstep

one involvedpurposive sampling to identify whicstakeholder was deemed best placed to speak to a
particularelement of our theory of changstep two involvednaximum variation sampling to incorporate

as wide a range of perspectives as possible number of intemews conducted at each stage was arrived

at through a decision based on data saturation, resource management, research burden qramdHF
challenges regarding access.

During the first rouncf primary qualitative data collectigrthe evaluation team colladrated with MHF to
hosttwo online workshogfor parents and carers, during whiale invited parents and carers foarticipate

in interviews. Researchers also followed wa telephonewith other contactsvho had expressed interest
includingboth thosewho were and were not able to attend thanline workshops. This incledtexting first

and then finding a suitable time to talk about what would be involved in taking part in an interview before
arranging a time for the interview itsefor thoseparentsand careiswho agreedto be interviewed consent

was then soughto interviewtheir child Where that consent was gained, informed consent was then sought
from the scholarbefore an interview took placeAll interviewswith parents carers and scholarsvere
carried out over the phoner online via Microsoft Teams or Zoatue to the COVH29 restrictions in place

at that time.
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During the second roundf primary qualitative data collectigthe evaluation team prepared text messages
that weresent to parents and caretsy MHRo invite them to take part in an interview and to gain consent
for the samefor their child each of which contained a link to thelevant information sheetn theinterest

of pursuing the most convenient location for either stakeholder gr@lpnterviews with parents and carers
were carried out over the phoner online via Microsoft Teams or Zoowlhile all those withscholarsvere
conducted in person at thenespectiveschools

During both rounds of qualitative data collection, interviews with staff at MHFE,avi@ schoolsvere
conducted online or over the phone with active, informed consartainedfrom all interviewees.

Theory of changelevelopment

Evaluations basedn theories of change have been criticised for failing to develop and test the causal logic
of interventions in sufficient depth (Breuer et ,a2016). Realist evaluation is wellaced to address this
challenge Blamey andMackenzie 2007; Rolfe2019).Realist evaluations begin byeneratng hypotheses
regarding how programme mechanisms (M) lead to certain outcomes (O) in particular contexts (C) (Pawst
and Tilley 1997). These contexhechanismoutcome configurations, or CMOs, act as the fundamental
building block of realist researchelping evaluators taestablish what works, for whom, under what
circumstancesand why.

Theories othange can also address somelod shortcomingf realistevaluation Thisincludesretaining

a focus on the whole intervention, providing a visual and more accessible format for engaging
stakeholders in the evaluation and supporting the identification and prioritisation of those elements of the
theory deemed most important to tegBlaney and Mackenzie2007; Rolfe, 2019)

For these reasons, this study combintéeories ofchange andealistevaluation to develop and test the
programme theory underpinning the BAM model.

Learning from year one of the feasibility study

GCombining both appraches during the feasibility study helped us to strengthen the reasoning
underpinning the theory of change. The version telapedyear one of the study combineslidence and
theory from academic literatureelected by BAMvith local stakeholder expertise to articulate hitgvel
predictions regarding how BAM is supposed to work, for whom, under what circumstamce®/hy(see
Appendix10). This included

1 Published research on BANhcluding both qualitative resear¢hansing eal., 2016 andthe
results of the two RCTHl¢ller et al, 2017 Heller et al, 2013)

1 Theoretical frameworks for group therapy (Yalom and Le@25), psychotherapy (JuntP69)
youth development (Nagaoka et 2015) and behaviour change (Michie et &014) which
023SGKSNI F2NY GKS F2dzyRIGA2ya 27F . ! int@dediatd JLINED
outcomes suktheory

1 Systematic review®f communitybased positive youth development interventignghich ae
similar in their theoretical foundations to BAM, as well as reviews of process evaluations and
theories of change for these interventions (Bonell et al., 2016)

1 Reviews of programme documents, including the B8k&le curriculum
The observation of BAMircles in Chicago

1 Workshops and interviews with staff fromG and MHF



We then used the CMO heuristic to generate hypotheses that captured the causal links between
implementation, mechanisms, outcomeamntext and BAM's implementation tean(staff from MHF and
YGfocused on creating an enabling environment for deliveéBylidingonWt O1 a2y Fy R Y2f f |
CMO dyad$2012) we used each hypothesis to articulate the relationship between two items within these
five categories (for example, betweamechanismand an outcome or between an implementation team
activity andan aspect of implementatigre.g.df counsellors receive highuality training and coaching

thenl KSeQft 6S ofS (2 LISNF2NY ¢awWeNengratedd 86 hiypOtiheRes ia (i K
total.

The findings fronthe first round of data collection in Marcpril 2021linformed amendments to the
theory of changealesigned in collaboration with MHF and.YiBe latest version can be found in Appendix
2.

Some changes were made to the contenthe theory of changethe most important ofwhich washe

addition of the group conditionas a contextual factei K LJAy 3 aOK2f I NEQ Sy 3l 3s:
reflection.However, most changes were structuradl summary of these changeslisstrated inFigurel

below.

Figurel: Revised structure of the theory of change

In the initial theory of change, mechanisms were used solely in aid of understanding the interaction
between implementation and intermediate outcomes. Howevewas clear that mechants
explanationsvere a useful analytic tool across the entire programme theory, which would help us to
capture and gather evidence on how resources introduced in one part of the theory of change led to
responsesn other pars. To account for thighe revised theory of changsdivided into subtheoriesg
implementation, intermediate outcomes, and ultimate outcomgwith mechanisms and contextual
factors articulated at each stagéach sultheory sesthe conditions for the oa to follow; a common
feature in realist evaluations of complex interventions (Shaw e2@al 8)

Snce 86 hypotheses were too many and too spetdiexplore meaningfullyeach of the sultheories

within the revised theory of changsstructured as a realist matrix, in a similar fashion to those developed
by Ebenso et al. (2018pdas endorsed by the most recent ledicalResearchCouncilguidance

(Skivingtoret al., 202). Thus, @ch subtheory constitutes one candidate theorstyummarised througha

CMO statemenbased oni K Si KPVIWFQ F2NXYIF G (GeLIAOIE 2F NBLIOWREG S



The underlying structuref each suktheoryis based on the amended CM@meworkproposed by Dalkin

et al.(2015) which constitutes foucomponents mechanism resource, context, mechanism respoasd
outcome. By separatingut resource from responsethe two defining features of mechanisms within

realist methodology alongside an explanation of the relationshigvben the two¢5 I £ { A y(20%35) | f
frameworkhelpsevaluators to avoid conflatingrogramme strategy with mechanismes common issue in
realist evaluatios (Pawson and Manzano, 2012)

¢2 dza$S +y SEI YLX S .impl@ngntafiok)SubNebrpaelawdtisindt Bighqualiy A ® S
backbone support (the mechanism resource) that catlsesmplementation to be successful (the

outcome). Instead, it is the positive learning environment (the mechanism resporesgd by high

quality backbone support that enabl#se implementation to be successful. By separating the resources
introduced by different programme strategies from the responses théy R (12X @015)1 Ay S
framework helps evaluators to avoabnflating one with thesther or missingone or the otherout

entirely.



BAM
Theory of Change

Counsellors deliver four activities with
young people. The most important is
the , a group of 8-to-12
members that meets once a week in
school.

If counsellors receive high quality
, this will create a
to
help them implement the BAM Circle
and other activities successfully.

This will be influenced by how
enabling the isand
how engaged young people are in

This theory of change explains how BAM is expected to make a difference in young
people’s lives. By clarifying the model, guiding our decisions for the evaluation, and
giving us a reference point from which to build, the theory of change will help us to

pe | be

Intermediate Ultimate
Outcomes Outcomes

These activities support young people These core values help young people
to internalise the six core values: to engage in responsible decision-
integrity, self-determination, positive making. This includes improvements
anger expression, accountability, in educational attainment and
respect for womanhood, and reduced involvement in youth
visionary goal-setting. violence.

They do this by helping them to: They do this by protecting young
actively experience each value and people from risks and empowering
reflect on these experiences. them to capitalise on opportunities.

R ' e 0
¢ This will be influenced by how ready ¢ This will be influenced by the wider
¢ and motivated young people are to ] 0 social determinants of health in ]
: adhere to the group conditions. : : young people’s lives. :
0 ] 0 ]
[} ° [ ] (]
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Counsellors receive

support to implement
the curriculum and develop their
competencies. This builds on the
foundations put in place by the
ManKind Project’s

. They also

receive
support and
from MHF, who must have a
proactive and supportive
organisational culture that is
aligned with BAM’s core values.

The help to
liaise with communities and
stakeholders alongside

and , who
also help counsellors to apply an
anti-racist ethos and respond to
participants’ mental health needs

If counsellors receive high quality support from the
This is because counsellors will feel their development

. This will be influenced by how enabling
the is and how engaged young people are in

them to
is being nurtured in a

An enabling school culture and supportive
staff help to create an environment in
which counsellors feel able to deliver BAM
well. This depends on:

e Whether counsellors show

, Which involves actively
nurturing relationships with school staff.
e The . This
is a formal, problem-solving partnership
between school leadership and BAM.
e Support from to help
schools respond to young people’s mental
health needs

Young people that engage more in action
and reflection, which drives internalisation
of the core values, are more likely to
attend activities. They also make it easier
for counsellors to deliver with quality and
fidelity.

This creates a
good delivery supports engagement,
which supports better delivery.

Given these conditions, backbone
support helps counsellors to feel
their development is being
nurtured within a

This means they feel
that:

e They are essential and
knowledgeable
e They are to
try new methods
e There is sufficient

for reflective thinking
e Leaders express their own

and need for counsellors’

input

, then this will help

A positive learning environment
helps counsellors to implement
BAM successfully:

. Counsellors adapt
activities to London while retaining
their underlying function

o Participants
present with social-emotional
challenges on entry but have
different levels of need, to prevent
negative labelling.

. Counsellors demonstrate
effective clinical work, group work,
modelling, youth engagement and
men’s work (their own
internalisation of the core values).
° and

Activities are delivered as intended
to enough young people.



A positive learning environment
helps counsellors to implement
BAM successfully:

. Counsellors adapt
activities to London while retaining
their underlying function

° Participants
present with social-emotional
challenges on entry but have
different levels of need, to prevent
negative labelling.

o Counsellors demonstrate
effective clinical work, group work,
modelling, youth engagement and
men’s work (their own
internalisation of the core values).
° and

Activities are delivered as intended
to enough young people.

If counsellors

each value, before

Young people in BAM circles must learn to
follow three rules: “Have , be and
, and yourself and
others to be open and honest”. Only then
can consistent, trusting relationships
develop that create the foundations for

To follow these rules, young people must
be sufficiently . This is influenced by
their developmental stage, and whether
their relationships (e.g. at home) and
experiences (e.g. of trauma or of other
services) have equipped them with the
ability to form close bonds with others.

They must also be to follow the
three conditions. This depends on:

e Their fear of failure or humiliation

e Whether being open, vulnerable and
respectful aligns with their preferred
image of themselves, or the expectations
and pressures placed on them by others

e Pre-existing relationships with others in
group

, then this will help young people to

. This is because of the way in which young people will

on their experiences. This will be influenced by how capable and
motivated young people are to

Successful implementation, given
adherence to the group conditions,
helps young people to engage in
action and reflection. There are
three processes:

o Young
people learn actively, not passively
. They receive clear
models of behaviour to aim for.

o The activities help them
to set, track, and celebrate goals.

During , young people
internalise the core values through
Irvin Yalom’s 11
. These capture how
learning facilitates hope,
emotional expression, relational
awareness, and social learning.

Through action and reflection in
the context of consistent, trusting
relationships with the counsellor
and group, young people
experience

This happens through

: integrity, self-
determination, positive anger
expression, accountability, respect
for womanhood, and visionary
goal-setting.

is the first value, and the
one upon which all the others
build: young people know what
kind of men they want to be, and
can articulate and act in alighment
with this vision of themselves.



















































































































































